DOCUBENY BESUNE . R

‘ . Ywrw L4 . oy
‘ED 159 355 08 "CE 016 ‘855
AUTHOR Preli,- Parbara Stock
TITLE: Career Education: Teacﬁinq/Learninq Process. -
INSTITOTION office of Career Educaticn (DBBI/OE), iaehington,
' .' " DoCo .
- PUB DATE Mar 78 ‘ .
\\noggf ' 39p.; Not available in hard copy Lecause cf pcor

. 7 reprcducibility
__AVAILABLE FROM Superintendent of Doculents, U.S. Governsent Printing
‘ ' office, Washington, D.C. 40002 (s*ock Numker

017—080-018“9-7) _ ]

ans PRICE ' MP-$0.83" Plns Postage€. "B Not Ava;lahle frcn BS.
DESCRIPTORS ' Career Awareness; *Carc¢er ‘fducation; Career ~_
\. * ‘Exploration; Community In!clvenent. Educational. .

Accoumtability: Bducational Objectives-'zducational
Philosophy; Elementary Seéccrdazty Educatidén;
o *Fundamental Concepts;: Fused. Curriculum; Gcal
S Ao Orientation; lLearning Activities- *learning . S
‘ : Processes; *Progran nevelopient. Prcgral Planning; 3
e . Readiress; Staff gtilization; Student Motivation;.
' o . *Teacher Responsibility;\#Ieaching uethods- Teaching
‘ Techniques _
' ABSTRLCT . y
i Vi This mcnograph is designed\rcr those charged vith
i l-plelentinq career education programs, The. first fcur cf the nine
'sections clarify basic concepts. In secticn 1 career education is
defined as an effort to help individuala acgnire and utilize
y:knowledqe. skiIls, and attitudes whichllake work wmeaningful,
“productive, and satisfying. In section 2 the peed for involving _
nts inp developmental and co-prensnsive work related sequences is
ffirmed.. Sectiop 3 defines the taruet |populaticn as all téachers and
earners. Careerjeducation responsibiliifies, as stated in section 4,
belong to the total instrﬁctionalastaff” Secticn-5 focuses on career
dncation asa systematic and develople?tal ‘part of the tctal school:
program. The next four secticns-diescuse\aids tc teaching/learning
“adjustment, Section 6 eaphasizes a teaching philosophy which includes
s positive work habits, teaching strategies, and _values. In section 7,
the teacher's attention to the learning pgr;ose ie stressed.
Technigues providing work related experiences are described. Sec on
8 -advises: planners and teachers on how to’ infuse career €déucaticn
: into school programs. Exalples of basic' s;ills and career related
ctivities are.given for grades 3, € and 11. In the final section,
inple-entation anqeﬁ;icns are presented ir relaticn to adainistrator
eadiness to allow change, teacher readiness tc make change, and
coulnnity readiness for change. (CSS).

Reprodnctions supplied ‘by EDRS are the bast that can be made. i
.from the original docunent. T *

v



~

‘areer Ed)ucotlén' _

Teochlng/ Leomlng ProceSs -

7
J

-8

| | Office of Career Edutmbn ,
- .~ US. Office of*Education:”

o
2y

5 :
& ‘3 . \ " : . . .
S o ) .  U'S DEPARTMENT OF HEALTH.

: . EOUCATION B WELFARE -

NATIONAL INSTITUTE OF
. EDUCATION
- e P : -
* " THi5 COCUMENT HAS BEEN REPRO.

© .DUCEO EXACTLY AS RECEIVED FROM .
7/ 1HE PERSON OR ORGANIZATION ORIGIN- .~ ° L
i ATING IT POINTS OF VIEW OR OPINIONS - . ' . S
. : * STATEO DO NOT NECESSARILY REPRE- : o
: . 'SENT OF FICIAL NATIONAL INSTITURE OF ., e
EOUCATION POSITION OR POLICY

Aruitoxt provided by Eic:



) K
q ",‘
“' . f . . !}' #
5 { . /
1‘ AN I,l B 2
- Foa
~ L ‘]
= ) Py ; :
: -
-
s \\"'\\ } -
o | |
: 3 /
For sale by Lha Bup‘r!nwtdontolmxmmenu. U.8. Goverument Pm;uu OfMce : |
“Washington, D.C.20402. _ f
i ‘ Stack No. 017-080-01840-7 . f
: The opinions exprnsqed in th:Ls report do not necessarily reflef:
N the@s:.t:.on Qr policy of the U.S. pffice of Bducation, and no official
the U S Office of Fldwatim should be mferred S

; endorsement
e e | S 1 T
el oD #UlSiOffice of Mducation . . |
... .Office of Career Education - S

ERI!

Aruitoxt provided by Eic:



PREFACE R

Barbara Preli once won an award as Qutstanding Ikaacher l!-'i"IDln
Kentucky. It was, in large part, due to her extraordinary %kill
.dedication as a classroom teacher, that led to her appomtment as:
_ Career BEducation Coordinator in her school district. _ Barbara Prel,_
believes in teachers because she is a teacher. When we aecmed we
neededamxographon "Career Bducation and the Teaching/f:
Process, ' Barbara was the cbviocus choice as authca: N ,' O
o (N Pt
There are many: key messages conveyed in this mnograph.  First; - Do
Ms. Preli makes clear her own clear dedication to the importance ' -
of instructional content. ,Readers should be aware, throughout [y
this monograph, that helping students learn more instructiopal %
- content is a major, over-riding cbjective of Ms. Preli. She has
~ illustrated very well the ways in which career educatmn sexrves
as a veh:.cle for acccnpl:..qu.ng this ob‘JectJ.ve. L
AN S
Second, Ms. Preli makes clear, in s~vera1 parts }f thJ.s mxograph, N
her commitment to all ““he basic goals of education;*i i.g., she'is i/
not’ preoocupled only Ty with the goal of education as preparation.for :
work. . Hexr major emphe sis, . it can be seen, is.on motivating students > S
to learn =ubject matter and .on introducing vanetfmto the teach\.mg/ € -
| learning proccss in order to accamplish this godly, * Her dedication’to :
heélping teachers- p*uv:Lde students-with new and excita.nc ways to learn .
‘1ssogreatastomake1t impossible forher\.oworshlpmﬂuelythe P
. “of education as preparation for work. By placing this goal in~ . % o
»aproperpe.r ' shedoesagreat favor tocaree.reducatlon. : S ST

'I‘h:l.rd, Ms. Prell was, in. my op:.m.on, unduely modest in - the examples o ' ’
of career education activities presented in this monograph. . The = C
hteral]ythmsatﬂsofhwrsoftmesheardherstaffhavegevoted
tohelpmgteachers nwentthesecareereducatlmapproachasto;l.eammg
will notbeapparenttothosereaderswm}'aveneverat;erpted 0 -do what:
Ms. Preli does every'day Her“constant plea,’ in this monograph, is that -, -
‘teachers be given time to develop career education materials and«to mfusé
tnem into the »teacE.Tﬁ/leanung process. - This admonition comes fram ‘
* long’ and rich experience she has had in implementing ‘career educat.wn m
her school district., It is hoped that educational dec19mnmke.rs ,,w:.ll ]
) take these reccmnerﬂatmns serlously.\ -

PO




Fourth; the section on implementing career education in a school
district is filled with practical and useful suggestions for .
educational administrators. The need for administrative support .
and encouragement for classroom, teachers is very well illustrated.

in this section. _ R -

Finally, what, to me, is the most important “megsage" of all those
found in this monograph is Ms. Preli's insistance that classroom
teachers be held accountable for infusing career education into v
- the teaching/learning process as a regular part of their instructional
" responsibilities. No where does she imply that this is samething to
be added to existing teacher responsibilities. -Instead, she cancentratx
~on providing helpful hints on ways in which teachers can meet responsi-.
‘bilities they have had all along. _

I hope that professional educators reading this monograph will agree
with the position Ms, Preli has taken that assigns such great faith
and confidence to classroom teachers: - _I-hope that parents and.
community members reading .this monogfaph will gain an even greater
appreciation for teachérs by doing so. For my part, I am deeply

- grateful to Ms. Preli for sharing her thoughts and camitments with
all of us. . - '

' Kenneth B. Hoyt, Director
Office of Career Education:
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- c CAREER -EDUCATION TEACHING/LEARNTNG PROCESS ¢

) Career Education over the past years has evolved from an initial.concept,
to a real fact. Much of the literature and discussion has been devoted to

- . four basic areas;
~. .

I R Deflnltlon o : : ' \
T . Rationale - Need . - - 'ﬂ
© ™.+ Target Population ~ A

. Role Leadership

After various stages of development, general agreement has been reached on the

above issues. Occasionally an article will appear re-analyzing variousvterms ;

or justifying a particuiar_role_group. While divergent.thinking is'oftgnzéon—

‘vstructives nmost local implementors have reached concensds'on the above issues
. - N - .

'ahd are moving beyond jockeying for “oﬁnership“ to the more important task of:f' 4

.implementationJJ

. . . WHAT IS CAREER EDUCATION

\ . . - >~ ) . . . .
“Career'Education is*an effort aimed at refocusiﬁg American'eduCatio“ and

the actlons of ‘the broader communlty in ways ‘that will help ind1v1duals acqulre
i

- and {lize the knowledge, skllls, and attitudes necessary for each ‘to make

. (]
work a meanlngful, productlve, satlsfylng part of his or hercway of liV1ng.A

Local practltloners are careful to polnt out that preparation for work ' 1s3
:ﬂconsidered'one of the baslc goals of educatlon.; Career Educatron is not deslgn-

ed to solye all the problems of educatlon, but to refocus educatlon on one of -
,/ . / . l-
. its goals preparatlon for work, as: part of the total educatlonal endeavor. It

/
j4

- is not developed as an 1solated paékage but v1ewed 1n_context w1th the total

”educatlonal program and 1nterrelated w1th Sther baslcveducatlonal goals w1th1n.h -

xipthe dellyery;system of the_school prbgram.'_ PR ,d«7,‘ o l o o "




The above definition can bc further clarified by looking at the student

outcomes. What w1ll the students accomplish? - The learner outcomes, as definel

by the United States Office of Career Education, are:
d. S, *Increased self—awareness - '
. Increased bas1c academic/vocational skllls
. " Increased awareness of work values
. Increased awareness of knowledge about work !
. Improved work habits: - c
- Increased work getting and seeklng skills
.+ Increased placement : A
\.‘ Increased awareness of means for cont1nued _education
Career Education addresses itself in a sy‘tematic manner to each of the above

v
=

" outcomes.

-
_RATIONALE - NEED

> Many research studles, articles, and’ communlty surveys 1nd1cate the fallure

?f educatlon to help students leav1ng the system to understand the changlng rela-
J L. ‘
tlohshlp between educatlon and work.’ Whether such criticism is ]détlfled or not,

5 ' oo

data 1nd} ates a ma]orlty of students are leav1ng the system with:
/

/ . lack of employability .skills
. limited knowledge of available occupations’
." limited job Seeklng, gettlng, and keeping skills
. » 1little recognition 'of the values and rewards of work
,ér ,’» limited decision making skills
/ .- 1little awareness of the purposefulness of educatlon
to the world of. work :

o
/ . . : .

.‘Data reflect° a need for strengthenlng these areas with all students and at jall
;Ld

’ levels of the school program. ‘Basic habits and: att1tuues need’ to be develo
/ . : . [
“in the formative prlmary years and cont1nued in a systematlc, de elopmental‘"ro-

cess throughout.the students development. .

“ﬂren't webalready dolng this?," is often asked.- Slmply stated y @ quahsfled

answer ‘is yes. . There have been many career-related act1v1t1es ra omly conductedfw

‘inkthe:schools.- The dlfference is that Career Educatlon, as a oncept, 1nsuresﬂ o

- e




that these wetivities will be for A1 stuilents in a developmental and comprehen-

sive seqﬂence within the framework of the total curriculum.

_ : TARGET POPULATION

¥

Career Education is for All who teach and ﬂil.who learn. This would include

all students, .

. spec1al and regular programs,
.. all persons involved in the teachlng/learnlng process w1th1n
the school as well as the broad community outside.

4

WHO SHOULD DO IT?°

There has been some misunderstanding in the past that career education is

i

synonymous with various areas of the school program. . e.g. vocational education,

' career development. I think perhaps this is a case of terminology and  .so ,one
of not understanding the total scopé of career education outcomes. The outcome &.
areas which define what career education is all about describe a total concept. .

Our attentlon needs to be focused on all parts of the concept, those that relate .

-

to academic SklllS, career development and vocat1onal Skllls; ‘The total concept

embraces all of ‘these areas and is not narrowed to one specific portlon. S
l
- Re= examlnatlon of the outcome areas clearly 1llustrates that caveer educatlon T
1s more “than the ‘Gareer development process. Whlle.éareer Developmentlls the v
organizational framework for careerfeducatlon thelteachin;/leannlng process is
>~the prlmapy dellvery system for career educatlon. 'Gareer Education extends’beyondhl.

: career lnformatlon and dec151on maklng to include. the bgoader scope of the rela-
Ce F .
' t;onshlp'between education and work. It is more than the preparatlon of work

o

tEchnlcal skllls and 1ncludes work values and hab1ts. The total concept embraces .

S

ﬁ

career guldance, vocat1onal educatlon and academlcs. o T S

‘At‘the‘local~level, whére the concept is belng-lmplemented,fthe.debate'of who -

. . _




ol
shquldfdo it nas long heo o et jed, ﬁnalyyis of thé scated lcarné;,outcomes and
exivting programs in school districts makea 1t apvarent that the dplivery of
Carcer Lducation is the respo; 1biL11y of the total Lnotructxonal ,taff It is
a collaborative effort of all those iovolved in the-schéol program. This uodl&
include teachoers, COUﬂuOIOYS, prxncxpa‘a, suonrvxsors, librarians. curricﬁlum
&

deVqupers,_etc.v The -specific task or responsrblllty may dltfer but all contr1~

bute in many Lnterr*lated ways to the student voutcomes.

Instruction : - : - Vocational Educatian
L CAREEK EDUCATION o .

Guidance ’ A | GCALS Special Educatlon-
Community . | ) : ' .- Research-Evaluation ‘:_ ’

Oﬁefof the mest valﬁable ieésons learned over the:pasf yeafs has been that .
- the ultimate Pesponglbxllty for Career EBducation lies ;;th those accountable for
the ba51c goals of educa*xon i the qchool system. The persons responszble for i:"
the total.school progvam must plon for career educatlon as one of the basic goals
of education just as they plan for the development of basxc readxng and math skxlls:;u
Stxong educatlonal leadership is needed to keep career pd"catloﬁs place in the kK‘

total school program in perspectlve and not allow vested departmental interests - L

to overshadow _the- ooncept melemeqtatxon. ‘A local dlStPlct coordlnatar should

assist in the responolbllxty for dally operatxons, but the commiZnent must come

total anstructlonal staff along with assxstance f%op“the%home fam1

mianity. This can only be achieved if all persons‘ryvdlved 1n the total develop- -
- [\

...ment of the chlld work twgether to mutually 1mp1emfnt the student ggaié. ;L?_’ .  gf3”




t4at does this mean-to me? Many of these questions are comznp from classroom
N i L L : _ . - ‘
teachers who, as managers of the teaching/learning process, carry the bulk of

the responsibility for achieving stated outcomes with students. While it is my

. belief that career education is a team effbrt. I also know in'reality if nothing

: in the way of career related activities occurs in the classroom there will be

little chaLge in. student outcomes.

The teacher ‘as the daily manager of the learnlng environment, holds the key

to the 1mplementation of theyconcept. They are w;th the students daily and have

thélmcst'influence'in the establishment of a_telationship between,educati@n and

" the world of work. As the organizer of learning experiences, they need to in-

clude parents, counselors, and members of the community as resources in the learn--.
T . ". . \ . .
ing process.

1

TBACHING/LEARNING PROCESS o ‘ o

There has not been a great deal wr;tten concernlng Career Educatzon and the

- teachxng/learnxng pp0cess. If we have not cavefully analyzed the teachxng/learn-

ing process and what changes are needed we cannot ‘ancwer these questions-
. \where does “this fit in the school program°
.» How can we do this? i
. Isn't the curriculum already too crowded’

f.’ ' . Is this another add on? >

’

[

The,main emphas;s of this monograph‘w111 focus on Career Edgcatipn 45 a systemat;c
‘ , i
and developmenfal part of the tofal school program' . ; 3

g 1ts relationship to the teachxngllearnxng proceSs :
. readiness of the teachers, admanxstratorb, and commun. ¢ to make
. changes i : . "

. suggestxons for concept 1mp1ementatxon L .

{
H

‘e

.

education in the” real world of the schools. I feel Lts 1mportant to s ate my

I -

po -
TR
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! . L _,6_: o . o ,_ . - N
bias tbat students naed a‘uwllvrounded cupviculum that cddrnsses the botar davel— -

'opment or the studenc' acadcnic. aeathetzc, sacial, moral, ‘and phyeical -as uell .

ay preparatxon for the uorld of\uork. ro B E . ’ L ) RPN

In these changing timen, oducation is being asked to do a vapigty of uhxngs~.

’,"znr utudﬂnts. It is not nocéunary to amphasire or sglect one basic goal over

N R

qnother xf we- plan fvcm a total program perspectxve. This allows<for alL the

i
/

,bas;c goals of education k.oping 1n mind indi#idual need; and.‘onlities of 1earn-:

I‘».

' 1n$1uh1ra still beinz accouatable for our efforts. - A8 edueazion strives to meet"y

=

the many individual naeds of"tho students, 1t is“necessiry to keep in mind thﬁt Co

such endeavozs are shaved uith theihome family, an&*coumunity. ) !ﬁﬁ'

pNg

'Q 'What then is the relationship of Careev Education to the tcachigg/learning

oY

0 metbod fov working wfth atudcnta touards Stated objectives in amdev to make pos-: H

| lxngzlearnzng procoss to 1ncludo onphasis on this goal uould include° '

process? The teaching/lcarninz pngcess is not a delivery vehicle that“is unfa- ’f 5

m:llar to those involvod in oducation.' It has served as the traditional vebicle

»fon the goals of education. ‘Much of an educators time is spcnt in college and

/ o i ‘

graduate school undoratanding tho process and how to use it effectively as a

sxble meaningful learning of skilla. »‘;1 K _‘&" o _”v~ o Ly

ings necessapy fov the goal of prdparation for work. Adjuatnant within the teach¢ ‘
s ‘5.}

e . Inclusion 1n*Philosophy of Teaching T _ s e
B .. Emphasis on sefulness of ‘learning G
. . Variety of teaching techriiques = ™
. .Threadinzlwouvinglinfuaion process

v




PHILOSOPHY OF TEACHLING

© All educators have developed their ownrphilosophy of teaching. This has

been formed by many kinds of experiences and developes as one gains new know-

ledge and skills. =
. . F 3 .
‘;LQ: The\importance ‘of preparation for the world of work as a basic goal of ‘edu-
DR K ’ X
cation needs to be included in pre-service and graduate level courses at. the

.
- =

.h%niversity level. ﬂhi;e local systems arevxn the process of training and re-.

: ‘r
’training, lt is”crUcial prospective educators rormulate this goal as part of

their foundation in\education ly. ““ //\\ S “:‘, ,,-f

. 1
\;" F v, '_.,‘. s T

For‘those already inVOIVed in the teaching/learnang process it is necessary,

\from time to tzme tp revaluate their philosophy to keep abreast of changing ;1

\

times.' School systems and un{yersities working together sHould be able to . . ET{

ddress thns need. for all groups involved. o ,j' A 5;4};?;5~"'?Ef.;

If preparation for the world of work 18 to. be»emphasted as one of fhe

basxc goals of educatidn, there are - several areas that need\to be highlighted: 4 ff
, ; ' v .
i, ik the development of good work habits “
%f o a: the use of posxtive teaching strategies )
T S . . D

‘:;
> -

Inclus;on of the goaI'as ‘part of one s philosophy of" learning necess1tate a c1ear

,}-n:*

understanding of the concepts 4nd rationale for careen_education. Once thejcon—

D \c Py -;«-S‘f

;dcept has been intebnalized the\other areds- can be addressed.

ing 'trategies.~ Hogt students are- aware\\f their problem areas and-where they nead o

,,Hhile one must benefit from mistakes, nuch dependhwon how this~1earn- g

au

A student with a positive‘self-image\has the confidence to try '

ST
e ~—

~,a§ain;" IF e constantly point out the negative aspe ts of. cﬁildre

! M 2

"efforts,.

'l.

g hbw can- they possiblv gain the confidenee to learn from each experience?

A teacher who emphasizes success doas much to contribute to the positive en-

K
[\

4

“ ,"' .

’ ntof :;i"e_ami"‘ ‘ ng

Hhile it is necessarg‘fbr students to recognize areas of
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'{improvement, the.mannev in which this is pointed out.is cruclal. Thc sclf 1mage
gained during the school yeafs w1ll carry over to the students later llfe and the~’.

"ability to learn on the job. * . !

Employers, when asked why Joan or Johnny can't work, qulckly reply, lackfof

good work hab1ts and attltudes. It is 1mportant that greater emphas1s in the

\',,

process of teachxng be placed an the: development o? "work hab1ts" and "work values

“ina con31stent manner o e~ .
a ' Upon examinat\en of the term work habrts, we' f1nd the same sk..ls necessary o
=z e -

— . Bl

- for work in school as work on the Job e.g.

. . . 'attendance oo : . o N 7‘“ : RIVETER
"% 7 . _.punctuality : ' o o '

- .._llstenlng and follow1ng dlbectlonS" ’ '
" .. task completlon w1th1n stated time-and CPltéPla S
‘caring about d01ng a ' job well - , , . ' '_‘,,

. ablllty to get along w1th others : _
P . : 11»&“
‘ All’of these are essential both 1n “the classroom and on the )Ob It isx 1mportant
>

: that the development of these SklllS be cons1stent and th@ relatlonshlp between -

\ )

thelr usefulness both now and later be cleanly 1dent1f1ed startlng 1n ‘the early

* years where habits’ begln to form. - ) ' "t f-. © . ;
.‘WOPk values as percelved by the student are also crucial to the ablllty -of
holdlng a Job e %: ‘ ‘ . Lo | i |

. : - .
[ L ] . B . —

. “all jobs have worth and dig; 1ty
. . the contrlbutlon of jobs to/ society
: “', work roles for some ara leisure time act1v1t1es for others
. . work roles are 1nterdependént : e .. F
e }«/ career development is a llfe long process

These values are therent w1th1n the school as well as on’ the job.
‘r. g . o X - - .
*”  Most. educators - strlve _ta develop good work habits and values w1th thelr stu—

pes

dents. The need 1s for consistency, grade by grade, ‘and w1th all teachers. . Rea-

sonable expectatlons and emphas1s on quallty polnts out to students that these

A
LA

sk111s dre 1mportant and w1ll ‘have a last1ng effect on theln llves. ;t is not

st

-
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g . o ) ‘ BN
-la . 0 - - i
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- ) ‘ ‘
\ .

enough to just 3§tah1ish expactations, but teachers must develop and teach good
work habits and values with students as part of the learning procéss. ‘All teach-
ers should value as part of their philosophy of teaching what the students future

life will be and understand the role good work habits play 1n the total develop—

. . . '-_ . . . ' -' 4/
ment of the chlld o F . L. ) ' Ty

Teaching good work habits and yalues is not.enoughi Persons inVOlyed in

<

the teachlng/learnlng process must also apply these to themselves Students/view___At

'teachers as role models and it presents. a confus1ng dllemma if expectatlons for

- ey R P e
students confllct w1th what the teacher, as a person, pract1ces. : I <

.
=

o Dévelopment of good work habJ.ts, pos1t1ve teach1ng strategles, ‘and—worli val'ues
. &

all need to be 1ncluded in the personal phllosophy of<teach1ng 1f the teacher is’ Eh

to accompllsh these goals wlth the’students. , L T 15

El

..|"v . o~ . . '.g_,. ~

;) ’ . ) : . i - M
MEANINGFULNESS - PURPOSEFULNESS TO THE.  TEACHING/LEARNING PROCESS ,

i

There - are many reasons why ohe learns: ‘ F . P

e usefulness in work or le1sure time
" . learning for learning sake

. .cultural deV°lopment . - ’

. en]oyment . o . o S

g

It could\be one or all of these reasons. A key motlvatlonal factor on,both con-

BN n

tinums of the teacﬁlng/learnlng process is knowlng WHY one is learn1ng -

Y

Every student has “the right to understand why it 1s 1mportant to learn what

18 be1ng taught. Every teacher has the respons1b111ty to .know what }s belng o

K . - . '\ . , =
taught and its purpose. " : . - S, R

Throughout a teacher s college preparatlon concentratlon was focused on con-

/ R [N
tent and method. thtle time was spent on establlshlng-who uses_what is be;pg
_"faught and for what purpose. ' . .‘ . ' S NN 3

"th am I teaching this?" The WHY in teaching;needs to become a part of the.
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teaching/learning procéss. This is especially true with the emphasis beinp placed
on the back to basics movement. Respondents vary on the definition of basics but

traditionally, the emphasis has'centered on the development of reading and math

v
-,

skills,

When questioned as~to wh reading and'math skills are so im ortant, most per- - -
q y P

sons ylll respond that these Skllls are essentlal to a persons future.v‘Ihere aré}»;“

no_t_many ]obs that do not requlre ablllty in these Skllla areas. '

The relatlonshlp between bas1c Sklll development and future job- success, .ﬁﬁ
. - u i ~
further empha51zes the need for po;ntlng out. the purpOSe of what is belng taught

(RS

‘as well as who uses readlng and math in their ]ob The why and purpose often pro-

J\

. v1des mot1vatlon for those who are learnlng Perhaps the : why : ‘is <in many wa\\\as;\\\,

baslc as the development of SklllS. _ p" S ' o :

A /

.Several.changeswwlll be necessary'in the teaching/learning process~to'include'

purposefulness/meaningfulness of learning."The first'focuses on the procESs of |

R :
L.,

‘delivery. The second concentrates on understandlng the purpose of what is. belng
\\;‘-

. S : oy

taught. o : - : . : y ﬁ‘f

' ‘ ’ B ’ : KR ; : Sy

-

The process of dellvery or using purpose as motivation for learnlng is.a re-

4
i

5'd1rect10n of content presentatlon _e,g. ' - - | -'/,
. \‘-:y o \ V - ;’” .
R _ . "A middle school math teagcher is preparlng to lntroduce the study
of right angles. They could =--- c §

. 1nv1te a local draftperson to be lntervlewed bv\&he class
‘as to how angles are used on the job.
. glve examples of common math’ problems that need’ to be solved

- ln draftlng " ‘ S :*——~7LL~— N
Y This provldesithe hy of learn;ng by a s1mple change in presentat7on. It also . B

provldes the students with a d1fferent role model other than the teacher to )
() [
point out the relevancy of the math content. , ..cﬁ ; 'ﬁ_

i

o The process of utlllzlng the purpose as mot1vatlon necessltates plannlng on
e K 3
T ; E] ’
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the'part of_the teacher:

the content or Jnstructlonal Sklll is determined
. who uses it o -
how can both be taught together

The why 1s ‘combined w1th instructional content to prov1de relewancy.- The actlv*ty

A\

’could be an 1ntroductlon to the content -or the culmlnation of a unit.' Th1s pro- .

cess’ enables students to see the relatlonshlp between educatlon and the world of

- e

' work in a.real way. - C B BT o § Ll
A . N . R

The second change focuses upon the awareness of teachers at the knowledge
-, A ., R
and attltudlnal level : Who does use what they are teachlng and for what purpose?

Teachers represent a varlety of backgrounds as relates to the world of work.,
w Throughout thelr professaonal development emphasls has‘not been placed onaa varx- :

’ ‘teachers to explore and

J-ety of ]obs. Staff-developnent needs to~beLprovtde

ﬁxbecome aware of the ‘'who anﬁ the why As pl?nners of relevant learnlng experle n¢

. ,.

thelr background needs to ‘be’ enrlched and opportunltles provxded for becomlng - §~"
acqualnted with the broad world of work - . "‘71L‘:: -

o
+

Knowledge of ]obs as they relate to the skllls belng taught 1s only part of
N

the answer. The teacHer must recognlze the value and worth in; prov1d1ng career
. [ v

: {
related actlvltles to enhance baslc sklll developmeht.. ‘The process. of meanlngful

- - ~ - 0‘

\ »
purpbseful teachlng must .be - an enthus1ast1c, natural one if the teachlng style 1s

v e,

to be effectlve w1th students. The teacher must also understand and value the

.

"-

.”

rélatlonshlp between educat:on and work _ o -’A I b

Variety in Teachlng[Learnlng Process o
.:, ,\\ } ] N / .
The teaEhlﬁg/learning process over the past years ~has been flexlble in

3 methods and dellvery strategles 1n order to keep pace wlth<the vast amount of
. : B, .
teohnological\change Tt is. rather dlffloult'to say. one methbd works better

-
e - -!'K_ Sy

than Others because of the 1nd1vldual d*fferences of students. ‘Education attémpts
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to some teachers 1n the teaching/learnlng process. ..

The-easxest way-to clar

Fha. It - FT,‘ e A class or 1nd1v1dual quéstlons\workers abo
_Et“;f~v T e ) - the1r~]ob It is an‘exdellent means of res earc
: B I ‘ T R

3 : : llstenlng, 1nqu1ry, and comm nicating.T
oo AL . s : o
T \\ ‘ , Students partlclpate “in:: o
: SN - @ - « locating prehlnterv1ew 1nformat10n
Lo BRI . . formulatiop of questions .~ .
' : -.". conducting the interview ", .~ '

s . follow up act1v1ties ', T _‘“*?;;5'

\ . o

- Research . Research about _the world of work can be cog%ucted

e
¢
- ﬁ T

o
o

A

N A

t;g' .',,-" : ' by every Chlld in every grade level. 'The amount. e

- P . . ¢ R 'f -

: - and mode df research depends upon the 1nd1v1dual

) . i o ;:v . 3 , o L
<., child. S

‘ - » e . ) . u,

. VL ee~— " Research can be accompllshed in many ways, wrltten N

E:L;Zp“_ S a cy T reports, 1nterv1ews, fllmafgnd f11mstr1ps, record- :
””“‘_;»' . /__,.,

T o ';ngs and tapes, books, charts, letters, newspapers,

R A . R N magaz;nes, commerclals, etc. .
‘J( . Q. : " . ’ . g N < 'l
TR R . ) . . s .

VDiscussion’x- : e D1scus$1on is a useful tool for plannlng act1v1t1es,
B T ) o -’problem solv1ng, att1tude and value clarlficatlon

~

C

o DR - .¢about the world of work Coe -
. . .The teacher’creates an aware, free, accepting ‘atmds-
: ' ! -8 i .

.3

, T - phere. The- students should feel free to express

3 e

1

thelP views in an aPPboPriate manner. S Qf FoT

K [}

Guidellnes are establlshed before each sess10n be-

[

o gins. Teacher lecture and chlld—teacher~childrex-

> e changes are avoided. ' P s
L - Char lded. 4 ‘ .
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HBullétin boards serve™o focus attention, stimulate

"think;ng,fena display childrens activities. ‘A
. career bulletin board should reflect the career
- ) \

theme or careecr value, “ |

~,'Any of the folloﬁing general themes could be devei-_
:aepea for a speclflc sub]ect area o;\blassroom" e g.

AR 1nbow of Careers ?“A '
fMany People,Who Hork On

occuk'tfbn.- These activities

.

Hands\dn

3im _ated sxtuatlon.

Workers eaq-be vieued in,peal-fife petti gshas they

cqpvy out their daily roles and responsi ilities.

Bxpeviences should be carefullg planned by the cl\z

in advance. Questions ehould be developLd to bﬁing

*\» - - purpose to the trip. A special emphasiébneede to

-7 \

N : be placed on pevsons in the jobs. P ":V,fk*
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Learning Ceinters
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.'Learning:ccntcrs.npe“Spccial areas des igned forv -
1ndividua1 and- small group learnirg act1v1ties.

‘Lﬂlrning centers can be used 1n a variety of ways

depending upen the teachers purpose.,

Total learnlng env1ronmegy T
Remedial wonk R

‘Drill ke -
Interest actxv1ties AR : E
Enrichment act1v1t1e°_ 'ﬁl ' '_‘ ﬂﬁ‘

I

A

O F @R

”

.33
Interest centers of tools can provide somé hands~

SR

f?~serv1ng a: model or models carrying out th81.‘

daily

It presénts:work in a real'.

é can: be

duties on the job,

life setting Skills and qualification

e L

analyzed as well as interests and talents examined.

‘$'

A

"The 1nternsh1p program is a non-paid experience for

secondary students in a job area of their choice.

v

The amount of t1me may varyu .

It prov1des students with opportunlties to-'w', L
explore the’ day to day, hour to hour dﬁtie /i
aand responsibilities of a job T X

Ce .

“.
S

',acquire knowledge of ot er jobs related to'
-,his job choice "

X R N f;, TR
. observe the caregg lattice w1th1n a job R
u .area h - . o W

N AR . "‘ . . .
1nteract with a successful role model

W

S .
\4‘ . 5
. v

.

.

participate in hands on activities



T adl Lt X [‘j .

o . ‘dents f% act out a. work situation and to examing -

P N ;
carefully their 1nterests. A game of charades\‘

could/be played. Cards can be prepared with pic-

ey

o b = - - .fz".-tur#s of“workers_with‘or_without a fey suggestive
%if‘.‘ .v’z,ﬂ _ ;Z {._ e . ucomments on taskgnserformedbyﬁtﬂ:‘::zkerto givep:
& - .i;;//’-? - - /students an Jdea for the role play situation.. :ﬁ _

/ 'i;//_ ».. > <f / Students can draw and'ﬁ\Jn role play the wa¢’;r f:fﬁ
igj ”;;/, -._'.: o /ﬁ for others 6 guess.vyfl 'fﬁ”fo*:‘“zj_iiz;ff'f;- Qf}'

.,‘ .

teaching/learning proceséf Qne where studegﬁs ére actively bUt constructively

. oy
1nvolved in the process/of~le ning with strong emphasis ughbri the~relationsh1p

-~ -

'n utilizing a variety of-techniques

: ey Sip

ionalwdelivery process, 1s not confined to the world of the formal classroom -
, _ / ‘

o

As manager of

Vthe learning environment the teachers do not see themselves as the only teacher ff
o “ > . L
t recogniée the availability -and value of including others (counselors, parents,

Thegteaching/leanning'process becomes'a;shared;responéihilitv. The.teacher
. B L L R s iﬁ‘f~" ‘ %p

No. ‘eécher can be ex d.to,he an expert ie all areas, and:a'wise teacher :/$ﬁfﬂz
-utilizes‘a variety of resourghf to accomplish the understandings and: skilrﬁ need--

';by the students. Students todév'learn from a variety of sources television;_-5

R~

."‘nf

*resources. the broedeﬁ'community°cah become a stimulating classroom."

Q
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Tt tnkcs,a very Jklllful, secure teacher to eructure such career-related 5 'ﬁé
'_,learning act1v1t1es always 1nsur1ng that such act1v1t1es .are based on clear

1nstruct1onal ob]ectlves{for the students. In order to aodbpplish this change

. in the'teaching/learning process, teachers must: ' . S oy ’

. . . ” i N .'/

o . - appreciate the value of ‘these types of experlences . Lo
(_' . : # "'{~ : o

T u,”become aware of’ what resources are available = - R oL

. have t1me to plan

N insuré that experiences do riot take away from content or Sklll
P BRI ;;development but -enhance and brlng purpose to the teachlrg/
R ' ;learning process. .

'\\ . {4.w-'

WEAVING/INFUSING/THREADING PROdESS

'(1_-_ .!..5

gram planner and the’ %laséroom teacher. Two perspectives, but both equally im-
“4 portant to the 1mplementation of Career Educatlon - .
‘ ' r

&, T

ERI
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«'Proyram Planncr

.l

" Phe program planner, has the responslblllty “of keeplng in perspective the

\: -

total school program while planning the infusion of Career concepts within the

9urriculum}‘ This person'bcars the accountability:for_the systematic development

"of career educatlon along Hlth reading, math,‘etc The planner, analyze: °
e . ) :

. where.does th1s f1t in the totalfcurriculum?
;ff“vJ':k Ry what is:a loglcal scope'and sequence of career objectives?

. whé% should the total career education program K-12 look llke? . Tlﬂ

e

"-;‘phow does thls fit with what is already in the c{“§sroom°

w4 what k1nds of activ1t1es should occur in the classroom in
o _ gv-;*-_,'\,guldance, in vocational programs? L e :
;‘1:2.. B e . e . ’ .

T how4does this 1nter—relate w1th the other ba31c goals of education?

oo

-

~

* .
cepts K-1u 1n a oonslstent and. developmental system, within the*1nstructional de~,

sign of the school drptrict. It is posszble to have many-lsolated career-related

P

o (Tct1v1t1es occurlng in classrooms w1thout all thls'mbut a developmental program

\‘

i

“*iS‘necessary to insure accompllshment of student goals by all students,‘at all [

i T e . /

pgrade levels. Readipg and ath skllls are not developsd by random ekperiences o

B N,

'ﬁnor should preparatlon gor the world of work If the total concept gf career

"educatlon is to become infused permanently w1th1n the school pﬁogram, it does
: 4 Iy *';\ ! B = i
“require a comprehensive systematlc‘plan. E ' -

I i : L . N . .v..‘

It is the responsibility of ‘the program planner co—ordinator, to develop

..‘v

.
R

3ﬂfv';th18 plan. with the input from those 1nvolved in the instrUctlonal delivery system :

nhand meﬂbers of the community. Main components of. such a plan should include. o

-

N




B S R IR A - ".‘,. }< l,(/' //':

o ",‘, l‘r'c>;’t'.1|n l)cv:. l}'ll T S I //////,‘_' A
e Clarf?lcatlon of Roleo £ Ro»pon bilitiea',/ T T
. Currnculum Development - A . S o
. Staff Development : § : o o

- Community Involvement .
. Evaluatlon . '

evelopment of a plan will faclllate concept 1mp1ementatlon and provxde ) .

. <o ; ‘»\,

{ _ :needed direction for tﬁose persons involved in ths dellvery system.- It will : &
W ’ L
o provide,an overall. framework and 1nsure that all outcomes are 1ncluded in S - T

' * YN - ‘f’P?’

:[" develoﬁmental process and that career educatlon will not overburden “the - cﬁrrlc-

b2

v \
fulum but take its place as an equally 1mportant goal of educatlon among the

‘oba81c*gbals as we work towards the development of th- total Chlld : '7t-

n ° . : :, . g :
S . . - . ( L R S ER

‘ GlassroomﬁTeachér' : . o . _,‘-" L ; 4 :

’
e

V“" & .

"to understand what they are belng asked to 1Mplement‘v They no llnger need to

‘vQ Who 1s 301ng to do thls?

o ’
e It lS a collaboratlve team effort. 2 _ "
]

. Where does it £it Jnto what I am teachlngz B '

It fxts where ‘it can 1llustr te and enhance

rnstructlonal content.

)

How many mlnutes a Qay?

oo o A

There is not a set.tlme
currlculum wherever tho
e " / o
CareeriEducatldh does/not have to happen every sxngle day or every

aPPly as part of the quuence °f:content"“"

!

Do/I include 1nformation about allAJObS? e e KO ',i

. .

7

It isﬂlmpo331bleufor every teacher to cover the multitude of occupa-(:':
« N

fjf tlons available. A program theme structure per grade leﬁel and/or f

‘.subﬂect area often helps to provide a’ wide exposure to ;he world of& *

ERIC
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cabllity to instructional content. A com ehensiVe plan can insure

'that career education does not ovevhu en any one subject area.

if.**' Hhaﬁ ds' 1 drop to put this in? ‘-v', :'-ef'“g,¢j S ?f'h

,‘_.x

teacher sxmply matches a care ‘ outcome or theme wlth an. applicab1e

; 1nstructlonal objectxve and 'lans an actlvity thet accompIishes both

s -

ated student outcomes as part of the teaching/learning

\

The proccss qf 1nfusion into the everyday ourriculum be-

° s

comes a- planning prquss anolving a few steps.v

-.,,Awareness of the—student career outcomes or themes
) for the gnéae level or subject area. e .

"waarenessaof the instrucfional content and objective “gM c

foreach'supfect. . e

\‘.-

‘Hatching an instructional bbjective with a career out-
*qcomef‘

Planning an’ activxty that combineS'the iustructional and

career objective.

u : e

ERI
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Nothzng needs to be dropped It As not an either/or smtuation._mThef




SKETE = Lanpuajie Avise
Grade 0 1 o

Given a two or three word sentence, the-

¢

“child will orally expand the sentences
w1tb ubrds or’ phrases whxch tell’ how,

cwhen, uhere, uhy.

El{lc

Aruitoxt provided by Eic:

e 'l‘\'i! Latiend .‘l\i":.l.'vi"\fi (.Y,
. ' o e
Expandinh Sentences: The chxld

uses uordo or phrases how, when,

<

wheve, why to orally expand two

~aw three word caveer-related

RN

sentehces. ‘Ege. Tvanspcntation

s

_The pllot flew« -.'ﬂm_
The«a;rplane‘mechanic




or

Grade_ll ~ 1

Gi&en a teaeher-prepared list of selected

;{\ tltles of ‘¢class readlngs, the student

will write one-sentence stafemen;s Qf_the

) i\u;;\g?fﬂ idea of each selection.

“ 7 Basie skill - Math

FRCI ’ Crade 3 '

T*’fi TGiyep the sum and one addend of éhbtracje
; ».tiop facts through 18,_fhe gtud:nt.will

éire;‘ give the fact.. - . : - S

b L

’

‘Wirner

“Back 3
‘spaces- -

ERI
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Hinding,Main Idea:

el

Assign ‘students
to read magazine articles and/or

ﬁemphlefs.relatea to lifestyles of

~ the job cluster of His/her choice.

+°

After reading, student will write

one sentence statements of the main

idea of each Ee;eqfiona

Reinforce addition and subtraction

v
.

‘facts. o . "1;

Be a Painter - Paint Your way
Through The House;k

Dlrectlons. _ - ' o .
~1. ‘Each Chlld selects a card. - -
2. ‘Fivst the chlld must name the
" tool on the card, if he or -
does not know the tool, the,
. lose their turn.
3. Then the.child - given the sum
- and one addend of the subtrac-
tion facts nust give the fact.
4. If the student gives the corpect :
..+ answer - they move 1 space. .- j
. S, v

‘The first person to reach. the
too is the winner. : :

W LA
. <




1o
e

Grade 8 . ' . ) o , T _/ ‘ .
Add, ‘subtract aﬂ@ mult'{'iply us‘i\r addends o Deéimals: - |
involving tenths, hundredths, th;;sands. , The bayboll cheék is very important.
| : How -the payroll is figured is v
‘ ‘ important to the worker\aﬁh the the !
) ; fgmpioyer. ‘ a T
" Have students reinforce skills by )
the following w§rksheet.
e ¥ o T T T hr's. Worked —O.T. Reg —Total]
Employee M T W I;_F Rate Rate Reg. Overtime Wages, Wages Wages |
A sfolelr o] s2.08 |8 w2 | 3 2 $8.61112.32 | 120.9g
B | 8|slolo i8] 29 | " | |
_c B 798 _73-1'9—79 T s.10 | L o ~
Dl e|s|eleliel 2.45 | | b , -
STRCH W S b ; j.:f.]
Grade_il“ ‘ Grhphiqg¥pipected Numbers: ] o
o Giv;n a Set=of}difegted‘ratitnal | Have each- student chboqp a stoékj |
'i nu;bérswghqva ﬁumbe% line, the stu- . ~ from the\quotations pagé*éf thé
_ dent wit} graph on the numbqr.line . - newspaper. Por twq weeks each
’ the point corresponding to each _ studett wxll graph the stock prlce
iational nuhﬁer. ), a S o as it goes up and down toilllust-.;:

rate positive ahd:hegative'numbers.*
The students w111 then compute how
“much 'n" shares of stock cost at

P S . the beglnnlngwprlce/and how much




5, 4 the last price. Students will
. o o . . then compute if there was a pro-

R ffif or loss.

T . These\examples 1llustrate a relatively easy process to 1nfuse career con-

1‘:4

cepts as partﬂof the regular onrrlculum\w1thout it becomlng an add—on.‘ The
® : .

xnstructlonal skill is the o;ganlzlng polnt with the career concept provlding

;ce'?' >
. fg the-theme or motivation for the actlvlty. The 1nstructlonal scope and sequence
v: - o e . ,'
'K .. 1s not destroyed but progresses in its regular developmental pattern. The E
. 7 "o 5. o - - .
‘career concepts sequenced through the grade and’ subject levels are woven 1n

o where they naturally apply The relatlonshlp between educatlon and work becomes

< v

& _ a pant of the total currlculum w1thout taklng away from the other goals of educa-ff‘

~ '
LS

4

' ‘tion.. S ~ D o o -

o ThlS process does not- happen overnlght.. Teachers need tlme to be able to

understand ‘the* process and to prepare materlals for 1nfuslon 1nto the instruction-
. , ) i
al‘content. . :
‘ In order to insure a comprehens1ve, sequentlal process ‘a qurrlculum develop-

3

o "~ ment effort is necessary. The local coordlnator Wlth 1nput from the claSsﬁoom

“,;eachers must analyze the curriculum areas and place the sequence of career out—- e
comes where they apply The total currlculum must then be studied to 1nsure that

7any one subject area ‘s, not belng over saturated ghd that-all,career~outcomes

- -
]

‘are belng developed 1n a systematlc way K-12.

ERI!
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= . SUGGBSTIONS I'OR lMPLUMUNTATIUN.

. “ The need exists for greater clarity in the process of implementation of

career education. Change in education has‘never been an overnight occurrence.

.uThe types of changes suggested An this monograph are comprehensive when viewed

-
KNS «

from a total prbgram_point of view. A great'deal of educational planning is

o

-needed, for the concept to become an on-gOing part of a school district's instruc- .

“‘tional progran. : ,' C
i B : . L
R p It is not prudent to suggest a step—by—step process ‘that Will‘hork for BN

€

‘,every school district.> A number of” successful demonstration models have been
implemented throughout the United States for" persons to study and replicate. The

ﬁéy .career learner outcomes proVide a framework for program planying. Each system
P ‘\ . " — 7o

LY

must assess their own needs readiness for changé, existing school curriculum,

1

~ and plan accordingly. WEe | | |
o Lk o S u
o Although a Variety of implementation models exist there are some common

3 G

observations pertinent to each district in terms ofL

\.

. readiness of school administrators to allow change

. - to occur. N

. . -

" readiness of” the ability of - teachers to make changes
in the teaching/learning process. °

-

. . *readiness of the community for the kinds of changes L
» in the _teaching/learning process..‘ : '

T

[

‘Readinesswof School Administrators -

20N ept and be committed to cpncept implementation. Very little lasting change

Aruitoxt provided by Eic:



N | ~25-

n
s

. N ’ M ’
1é lmmwn. They mist provide Teadership, reinforeomenty and be concerned that it

R does happen. : o . *

Y < .

'Change'requires time. It {s important that initially long and short range

~ * . R 3

goals be establishéd. Administrators need to analyze: - - s

L doa o
o where they are.. - ' ‘ . R
; . where the school district needs to go. 3
. . what is a reasonable amount of time needed to accomplish
. stated goals. - ‘ L
.o ' . what resources will be needed. _ ' _ . .

© 4

Each-schgbl system is unique. Readiness and ability to change varies with each - »

o different district. Change requires caréful planning ‘as relates to‘IQcal needs.
o -2
Career Education requires plannin from a tota1 program perspectﬂve- Where

does the goal fit within the total,' amework of the systems goals of education.

,,—"”/ A district administrator is faced with a variety of pressures from ‘all areas.

It/xs difficult to think in terms of total program and to allocate resaurces

N - .
/%here needed, rather than most popular in light of such pressures. The adminis-

X . , .

/" trator holds the responsiblity to,prOVide the best instructional program possible~

/

}/ . for all students. This total program includes all the goals of educatiog, includ-'

‘ing preparation for the world of work. - o s

' Strong commitment and educational leadership isfnecessary fOr_local;adminis-

it

"
trators to insure-that the concept of Career Educatjon is an interwoven part of

> )

the curriculum desig__of the system, a team effort by all involved\in the instruc-

tional delivery system, and a reai part of the district' philgagnhx of education.,?

S

"At the local school level, the building principal becomes a key administra-:f

_ ti've role. The atmosphere of acceptance and the enthusiasm for concept implemen- o

“ e . . ". z

tation,determines success or failure.in the building o | - ";L. - ‘;

A _uilding principal, while not expected to provide ;raining and suppor:
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b

If the prineipal views career education as an add-on, d’fud, or an 1ntruS1on,

" the 1mplementatlon process is hampered Career EaucatlonzrepreSents a team effort.
All members »of the team, espe01ally the leader, must be- commltted to change it the
change~1s to"have a lasting” effect. . o R Y{l
Adm1n1strat1J: ablllty and rapport with staff are'necessary 1ngred1ents for
any educatlonal change. An adept adm;nlstrator can facllltate.the process of
‘ﬂd: lmplementatlon in a systematic manner.
t, All administrators are not readyffor change. Educatlon has.undergone many
] M ) .
‘ 1nges over the:past years. Decllnlng enrollments and lack of funds have caused s

' many persons to be skeptlcal of change. As school’dlstrlcts wrestle with thesé

s
cruclal problems perhaps it:is tlme for adm1n1stﬂators to re- exam1ne the1r goals , '
h ‘ AN

and allocate resources accordlngly

»

. o

It is 1mportant to keep in m1nd the purpose of career educat;on, préparatlon g
- ¢ for Work that 1ncludes. S oo . 3 3 *
. academic skills . ' ' , o :
. work Rabits and values ‘ - ‘
o . knowledge of world of work L
o . votational skills _ . s
. decision making skills .. N .

ar

>
«

‘lSchools prepare students for-future life. Most persons w1ll agree, when th1nk1ng ’ '3

o,

s

1n terms of ‘student needs, it is necessary for change to occur. Administrators
in_each district will affect.whether this change occurs and is a lasting one. « )
FRNRENS : . o e T ¢

« -
.

s . : I ~

“-Readiness of Teachers R : s . "

C o :‘\

The;teachers abirity to blend career educatlon 1nﬁo the teachlng/learnlng
proeess is dependift upon‘seugral factors._’ o

.. w1lllngness to change . - ;
, ;'ﬁunderstandlng of the- ‘concept’ of career educatlon e
-+ -recognition of the need for career educatlon ' .

‘understang ing- of thelr role in; the team effort |

to’u ze. omm n1ty as, a part of the
eachlng/learning’p ocess . L : Lo
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\
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In onulov~ for carcep twhlcul ion l/) UL(lIP in the elasirroon, the Lvuk%n'v el
, .

understand whaL career education is trylng 1o accompllsh, must be opén to try

'

new th1ng8° and- must .value its development with students. If all of these factors

- are not present, the classroom.door Wlll close, and there will be’a void 1n one

~ ‘ < -

part of the students' development. ? .

. . v
\ «

\ The above factors are poss1ble 1f 'a structured, planned_program is develop-
- h .
,ed Nlth 1nput from teachers, counselors, librarians, etc.. Half the fear of change

I

on is conquered, if the staff knows what is expected the value of the concept and Q

i

i . . R .
what the1r role is in\ﬁmelimplementatAon process. - b

B ‘ i -
A complete, comprehens1ve change will not occur overn1ght Readiness to
] 5. . -

uw change is similar to read1ness of students to learn. Ind1v1dual d1fferences eglst

” t -~ “ -
er *

among 1nstructlonal staff in the1r acceptance to change as well as acqu1r1ng the'J

-
N 12

skills necessary to 1mplement the concegt. Change .should be implemented -in accord--

’ance:with the readiness level of the staff. - o S o
Itvhds been my experience overfthe past sevén years, that the infusion of

N, ! o by 5]

*\\ career poncepts into- the teach1ng/learn1ng process 1s dependent upon the 1nstpuc-

ER : ‘q .
tional dellvery skills of the staff -Instructlonal‘competenc1es that are ecessary,a;

ffor effective'teaching are the key-to the delivery of career education.

» A teacher, who~is experiencing classroom management problems, lacks™ a var1ety
: oo / .

EN
of teach1ng strategies, or has limlted knowledge of subject matter needs assist-
. / _
ance ‘in these .areas before the career concepts can be 1nfuseq into the teach1ng/

1 5
H
v I

1earn1ng process., The re1nforcement of teachlng skills and the rev1ew of subject
i / Coa e . o

content, enables teachers to grow profes31onall§ ‘as well as 1nfuse the career con-

!

cepts 1nto the learnlng process. TIME 1s needed for staff development 1n order

< - . [y

Staff development competencles must be prlorltlzed as teacher readlness 1s
. 1 ; - .

be.uw:yﬁassessed. The span of trainlng1sﬂould be spread throughout the year‘
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aud Puinfovccd conutunLly. TIMEN {gr planning, '11ML lur dUVLlopiup uutovialu, uﬁj "
TIHE for exploring the world of wor\\ and TIME for trying activities out, is the L «.@

¥

iy most’valuable staff deve]opment for teachers. Most’ teachers I have wbrked with S

i)

are'more than wilding to infuse career concepts when the anxiety of how and whqn - '”'5

h ’ ’ . ’ s ' ) ‘ I
has been reduced. N . " o _ Ay
- ’ o - ‘ ' . S

Staff development cannbt be accomplished in one session. It is better to _,,“'5

start slowly with a brief orientation and then add a few practical techniquee. o
~ .

‘ve

TIHE needs to be allowed for teach@rs to 1mplement these:skills innthe classroom,..
gain some security in implementation, andwreceive praise as well as reinforcement

for their efforts. Too much at one t1me creates a mental block against implemant-

A wed

ing anything. £ sample list of priorities might include- N R . f e

v . understanding the concepts of career education . o
ST S nowledge~and ability of techniques ’ L : :
. """ fbulletin boards - , ' ' y
o B ..-interviewing L o
interest centers -~ * - : L,
role playing o . : = I

Ty

discussion < 4 P . -
: : . knowledge and ability to involve the ;:§hﬁ$1ty o . -
- - : » . curriculum infusion Y R "
o ' .,,knowledge of co-ordination with other role groups
Lt *on the team. . R o o
¥ - {

" These items developed gradually over a period of time enable the teacher not to ...

- -

‘feel swamped , but build- security and willingness to include career education as

lpart of the teaching/learning process. ",' e - ) . e

- ’ E

Teachers and instructional staff need to be reinforced foh their e;forts.

: n the students suCcess.- 0thers~may need encouragement to try. All need:a feel-

ey N

~ing%of success and contribution for ef forts that are tried.

[t
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. I like Lo try now thlnyn - . ‘ ) _ x )
. o % 1 apprecinte tha r0connltion of my orrap|q(. PR :
g ‘ . . I feel this<is an imeptant part of a childs llfé C
R .- . It| has broadened my awareness of the world of work‘ T
: ) v The kids enjoy it . . A : R

,Nothing, I.do it pecauge it is recmir'ed ' ' o

These answers reflect the 1nd1v1dual dlfferences amOng staff. ..Each staff member
, B

is motivated by’ different reasons, The key lsfldentlfylng the rewards 1mportant

to that’ person and re1nforc1ng theif ‘efferts. ' o : c S

“ - ! . —~

Another 1mportant aspect in tpe delivery of . caPeer educatlon 1stcommunity

AEN v

. utlllzatlon.' This® 1s where the real WObld of work Occurs daily. Teadhers need

w"

to‘he aware of Llable resources and how to use them effectlvely : o ' o "

N .
Acceptance plays a key role ln the use of the Communlty. Teachers need “to /

: accept that all learn1ng does not take place in the classroom and “out of a book

x. &
The communlty is filled with dally work e%PerlenCes ‘and what better representa-:

b4

. ﬁlve ‘eould there be than the worker °n‘the 3ob Lk

4 9 i

.

The idea that only teachers Sat- teach needs to be d1spelled Chlldren learn'

from many" d1fferent persons in their development ~ a parent, a ne1ghbor, a. teach-

Aer a frlend, etc. . - L . : - "
§5 . Classroom teachers need to accePt this not ag a llmltﬁtlon of thein ablllty

but as valuable enr;chment to the 1eavning e%?erlenCOS—of—their students. Teachers

Nt n T - -
i

.‘~_ﬂas manqgers of the learning process, can draw upon a variety of communlty resources"
o . A ’41 \:' .A
and stlll 1nsure that 1nstructional Objectlve$ are belngxlncluded The’ téachlng/

Jear ni’ng pr'ocess becomes a - shared reSbonsxbil ity- ’??""ée“ ‘the’ school, home and

*amily for-fhe beneflt of the studenf
Yy

Readiness of the Communlpy SV -/»'
: - ‘ ¢ ' : : ¢ .
. ed for a COIIaborative fo°rs¥?etween Qommunlty, home, famllYa and the

aogbeh writings Career Education does no
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] . T R A e
. o o J w o
Mogl Surveys iudtcute'thut the communrity and parents feel-“the schools . should

. . e : /' “ g

do more in the abea ot pPedeing students for the ‘'world. oﬂ work, It.is'bital thef

communlty lmder'Stands that in ordef to achleve this goal // changes will occur in

lz Y o

the teach’ ng/lear‘ning process. e.g_.. «

-

..

. attended school;

0. . '~ ~ some learning experiences wlll occu /outslde of the o "
: o classroom.” / >
' RN pontent for teaching basic skilis of readlng ahd math \ ,
IR >, may have a careéer theme.'“%"_ . T
'+ instpuctional scope and sequence will be malnggfhed. . . L

: . oommunlty persons will be called 6n*as resourqgs . .

The . Communlty and home must- percelve the preg/ atlon for wqrx as a. sﬁared

J; responslbllxty among the communlty, home and scho 1. All of these groups have a _

- role in the PPePaﬁati\ "of the student For. the wgrld of work. . B
. IR : & kX ” . ' - . {
'?' “How Cdn the community be involved? Once the communlty accepts thelr 301nt ‘ a
. . ’ . ' ®y . . o, . N - ~ .
.role with the school there are unendless oppontunltes for 1nvolvementu Sbme may P
inelude: . L. T T ol S 3
* ’ . : - . s . ) . s I3 L t
T B - serving on a&viscry councils * - B . .
» assisting in staff training - . T T

B . fJpe::\ker's Y A . . . ;:g
. . ield tribps - N L ;/;//f’////_L S

ST e - ipternships“and shadowlng - e i
) o B adv131ng as, to relevance of currlculum . - . '
y * T« materials abodt theeworld of work : cw . o
N + >public awareness of “career educatidén . . S T
: LS -+ work expevlénce sites - o o T
R . pPOjectlth on future job needs . : -hj“n ..'i e
3 N b . ..

“ . ' S C
. ) q 5. . . / T E]

Se are only a few examples of act1v1t1es that are occuvlng 1n many -of the

s would beneflt the studem.s n thém avea."
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< School personnel yhile'skillful manayers of the in"tﬁuctionaf'content should

: " recognize the leadersth of tHe bu81neSS, labor, professional .comnunity in prov1d- -

aang reallstlc experlences about the world of work. , " ' e

w a9 ~"

Communlty involvement with the school is not a new concept Many joint actlv«

ities have been Londucted throughout the years in all areas of the currlculum Myl..

suggestlon‘ls that those act1V1t1es which 1ncludc chpaPatlon for the world;of

o -

;work be expanded and avallable to all students. 'f‘ .

g e v K
\

- Thé communlty should not wait to be asked but assume -some dlrect respons1-

»

bxlltyafor 1n1tiat1ng ]Olnt experiences for the students. ThlS expanded llnkage o

)
»n

=ef'betWeen School and community will serve to strengthen for all students the rela-

-1

tlonshlp between. education and work. - o : o s
I . 4 ~ .. . . ;'

'ﬁf'knother aspect of the community, the home ‘and famlly)ls very much a part of
44

> this expanded partnershlp Their chlldren are what -it is all about, Parents hold !

s

1

. :.-a major respon81b111ty in the career development of thelr chlldren.. All want to N

SN i r . J.n : f

~‘see the1r chlldren succeed- Some express, thlS concern 1n varylng ways but the

<
<

chllds success remains the under-thought . . A

; %
N\ Q !

Q'_ Parents have been.anolved 1nd1rectly in the career development process*of _

| v 5\ B ) .

4} .
;thetr*child by the ideas, values and work hablts expressed by them at home. Many

. times parents do not reaglze the 1nformal ways in which their thldren form values .

Vand att1tudes about the world of work , -

pe
£

Several demonstratlon ‘sites haVe utlllzed formal ways to workﬂwlth parents. T
; 3Activ1ties 1n which parents have been 1nvolved 1nclude.

- . .

/ e

e reSourCe persons = / A Lo -
. volunteers : o - s " o
.. . -assisting in school resource surveys ' P La
UL~ L . -field. trips . g ’ o v
A . - parent discussion groups. ~ - . fox
PR . demons? ations of - hobbies / T e
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. .i‘r.l . R h . . . . -' ' \
A ‘Many other‘kinds of-activities could be planned. The more the school, com~
) ¢

anlty, home and family work together the easier the tran31tlon £ a student

. .
-, [ . B

from school to work ' jJ “ - . -

e * Each group has something to galn from the partnershlp " A forum needs to he'

£

esta' lished in each d1str1ct wherkby the development of such a partnershlp can

stab11shed The leadershlp does not always have to bome from the school In-""-~
fact, 1f it is truly a partnershlp, the leadershlp w111 change dependlng on the

task,to be accompllsheda

Career Educatlon is a team effort which 1nVO1ves many role. groups wzthln the

»
‘

school, the communlty, the home and famlly. ThlS team effort will facllltate the
_,implementation of?preparation'for'work as_oné'of the basio goals of_edueation.;.f
o s ¥ . ‘ .

The relationship'between.edUcation and work will be clear to all.students.

.

i .
; . . . . ) ‘

Summary : - - o i L

o L ’ i : “‘« /—v
oo Career Education,’ as a’ baslc goal of eduogtlon, is 1mportant to a chxlds

total devetopment. It is a part of the total 'school prdéram and weaves through .
"t _ :
out- the entlre currlculum for all students and for all 1nstructlona1 staff

~ }

;f;e.q .mThe lastlng effectiveness of career educatlon will be ]udged by the accom-

&

pared fon the world of WOrk° oo o ) e Lf | e

. ) ’ - . .

Manyvfactors influence-the success of this goal; &.gy =~ -

IS . ] . A . . o

-

e

o, district. philosobhy," e
admlnﬁstratlve commltment,f
~commun4ty 1nvolvement

vcurrlculum development.
“\\

[€)
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) | tb;achor-"; as managér \)h; co—ordin_at:cé‘." these aelivities within t::lic ‘tcuchin{z}'.loami.ng”
- . ’6_-‘H:I_.th3u~"f.‘the intér;eéég underst
- fox‘rthe woz"lti' of ;work for all-students, will not hecome é réality. L ;
. - ey ) 4 _; ' : ) ~
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